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During 2000-2001, I traveled to several countries and talked with many leaders involved in alternative designs for  theological education (formal and nonformal). The following impressions are derived from on site visits with leaders in Brazil, the Philippines, Kenya, South Africa, the Czech Republic, Switzerland, Canada, and the United States; as well as conversations with international leaders who are presently in the United States:

1.
Most of the leaders are intentional (i.e., actively generating strategy) about their role in facilitating the development of other leaders–who will, in turn, develop other leaders. This commitment requires more than offering classes to “train” leaders or simple discipleship. Most of these leaders are aware that if a major outcome of their work is to equip leaders who are then able to develop others (see 11 Timothy 2:1-2) fundamental changes in strategy are needed. Several are moving ahead with alternatives: new initiatives within the formal seminary structures, ventures apart from but related to the seminary, or ventures that were begun without any intention to relate to traditional forms of theological education.

2.
Virtually all these efforts are unknown to other leaders even though they are concerned about similar things and doing some of the same things.

3.
The leaders involved in these efforts can be found in various roles: seminary professor or administrator, missionary, pastor, parachurch leader, leader in a relief and development organization, leader of a nonformal initiative. 

4.
Certain common values seem to undergird these efforts–even though there has been little to no communication among these leaders:

· A commitment to the church as central to leadership development. Though acknowledging that the institutionalized church is dysfunctional in many ways, the purpose for establishing leadership development experiences is to build the church–building a school or establishing a nonformal initiative is a means to that end. 

· A common desire, variously expressed, to make a difference in society. The intent seems to be to further the development of leaders who will influence the country as well as the church.  

· A commitment to theological reflection. Learning experiences are characterized by the willingness to integrate Scripture and theology with practice–and with other areas of knowledge. 
· A commitment to nonformal strategies as primary. Learning experiences are not characterized by formal courses, degree structures, and the credentialing found in formal education. In most cases, though clearly not all, leaders feel the need to consider how their less structured (or differently structured learning experiences will interact with more formal modes of education (e.g., seminaries). Since many of these leaders know only the formal structures of schools, they need to acquire a number of ideas related to strategies for learning, and assessment for learning. Replicating courses from schools in a design that copies the school’s curriculum is not sufficient. 

· A commitment to mentoring. This value is best understood as the facilitation of intentional, purposeful interaction between persons or among small groups of men and women. Typically, these relationships are encouraged in repeated, short term, retreat-like settings that allow people to get away from their daily routine.  
· A commitment to cultural diversity, to respect between men and women. Further, groups, though heavily weighted in some countries to young people and young adults, affirm and seek to create contexts where younger men and women can interact with women and men who have been involved for an extended period of time in responsible service. This interaction is seldom formal, always relational, often spontaneous and unplanned, and seems at its best when it is dialogical–dealing with questions, issues and perceived needs initiated by the leader-students. 
· A commitment to lifelong learning. However it is expressed, most if not all the leaders recognize that there must be a commitment to leadership development across a life time. 
· A commitment to team leadership. In nearly all cases, English speakers learn and use the language of the host country and seek to work collegially with host country leaders.
· The value of networking with other groups is affirmed—including the intent to work “under” a national leader. Though affirmed, it seems that the developers of non-traditional learning experiences seldom initiate networking–except in their own circle. Most seem to be unaware of similar ventures that are developing in other areas. Networking is typically described as that which takes place among the participants in the program.

5. Key elements in the strategy of many of these initiatives include the following:
· Some process whereby men and women already involved in leadership activity in the churches are identified by the church as candidates for further development. These men and women are invited into a process of further development where they remain connected with the church. Through the development process, these leaders are often brought into contact with more experienced leaders who help them reflect on their behavior, attitudes, leadership style, and so on.  
· Processes that provide for sustained contact among those who are involved in the leadership development experience. The intent is that these leaders will connect, remain connected, and establish linkages with other leaders.
· Encouragement in most cases is intentional and mutual. Mentoring at its best is two way not one way. 
· An intentional, multi-faceted, integrated process of leadership development is envisioned. 
· While not common to all, part of the strategy includes the desire, if not the practice, of coming together to share information or ideas. The format generally includes workshops, social events, and time for worship and prayer. In most cases, these gatherings are limited to personnel in the organization’s circle. 

· The continuance of a nonformal initiative is not possible without an intentional strategy for economic development—both to support the initiative work and to assist particular sectors of society affected by the initiative. Resources are needed to sustain and support the infrastructure.  
6.
There is a clear trend, on a global scale, toward leadership development initiatives that begin with nonformal learning experiences grounded in or oriented to the church. I suspect that many of the leaders in our primary database are involved in the development of non-traditional initiatives or moving in this direction, whether those initiatives are attached to theological schools (e.g., the number of Institutes being established by faculty alongside the seminary), or truly nonformal character and separate from schooling.
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